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Assessment Schedule – 2020 
Scholarship History (93403) 
Skill 1: Historical ideas and argument 
The candidate should identify key ideas about history is a narrative of remembering and forgetting and use 
these ideas in an argument that responds to the essay question. The candidate should not merely paraphrase 
the sources but engage with them perceptively and skilfully. A range of sources must be used. Key ideas about 
history as a narrative, the ways in which we might remember the past, the reasons why some past events may be 
remembered and others forgotten must be used in the construction of a persuasive and substantiated argument 
and could include questioning: 
• the idea that history is a narrative that reflects a collective memory 
• the idea that if history is a narrative, then who is telling the story or controls the narrative 
• the varying ways by which the past can be remembered: the importance of public memorials as a continuing 

focus and interpretation of past events 
• the importance of other ways of remembering the past: public institutions, publications, paintings 
• the different and important ways in which past events are forgotten or consigned to the margins of history  
• the idea of how our own past is being revisited and reinterpreted as we grow and mature as a nation. 
 
Ideas from the sources might include: 
In Source A, John Tosh’s extract contains the quote that introduces the exam question and a candidate could note 
this. The extract argues the significance of a ‘collective’ memory and that the relationship between past and 
present takes ‘two contemporary forms’. Tosh also reflects on the importance of oral history as creating a record of 
the past and the transmission of knowledge in societies where there is a dependency on oral traditions has a 
validity similar to those where literacy is the medium through which history takes shape. A candidate could use this 
source to develop an argument around the importance of recognising different forms of ‘remembering’ and to also 
use Tosh’s argument around the relationship between past and present as a way of acknowledging the criteria for 
Skill 3. 
In Source B, Margaret MacMillan reinforces the argument proposed by John Tosh: the importance of a ‘collective’ 
memory. She argues that we will ‘edit’ out elements of the past that we may now find unpalatable, or memories that 
do not fit conveniently or happily into a collective narrative of the past. She illustrates her argument with several 
historical contexts: an invitation for candidates to bring their own knowledge of past events that might also support 
her argument. 
In Source C, Jeremy Black and Donald M. MacRaild’s extract provides the opportunity to discuss how 
interpretations of the purpose / role of history as a narrative have changed over time. One comment, which a 
candidate could find useful, and link / connect to other sources, is the claim that what we remember now will not 
perhaps be regarded with the same importance at a later time. 
In Source D, Pieter Bruegel’s painting ‘Landscape with the Fall of Icarus’ portrays the fall of Icarus into the Aegean 
Sea. A candidate could use this source to comment on the importance of paintings in helping establish links to past 
events, how paintings are ways in which events are remembered, and that here, in this painting, is an idea that 
enables us to understand the process of remembering and forgetting: a significant event is happening but is 
ignored by the ploughman, events occur but their importance is not always noted or remembered. A candidate 
could also link the ideas inherent in this source with the ideas in Source C. 
In Source E, Geoffrey Cubitt’s extract may require a candidate to read this rather complex source carefully. 
However, any attention given to this source could be well rewarded. His argument is one that can be 
compared / contrasted to Source A and to the essay question also. The ideas here are dense but an unravelling of 
this central premise will allow a candidate to expand on the idea of how the past can be constructed through 
present concerns. 
In Source F, Pablo Picasso’s painting ‘Guernica’ portrays an event in the Spanish Civil War. Picasso reminds the 
viewer of the brutality of war. A candidate could compare this painting with the Bruegel in Source D and note how 
in one painting, what is important is removed from the foreground, while in the other, the viewer is directly 
confronted by a visceral account of a historical event. A candidate could question the reliability of this painting 
because of the clear engagement / objectivity of the artist, while also acknowledging the particular perspective that 
the painting reflects. 
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In Source G, J. G. A. Pocock’s review of Anne Salmond’s magisterial analysis of the early contact period between 
Māori and Pākehā could provide a candidate with an opportunity to support an argument critical of the Eurocentric 
focus of several of the sources. The reviewer directs our attention to an important point: that non-European or 
indigenous cultures remember the past differently, that the idea of cultural consciousness is a part of this argument 
about remembering the past. A candidate could link this argument to Danny Keenan’s essay on the importance of 
Māori oral history in Source M1. 
In Source H, Jenny Macleod’s extract from an Oxford University Press blog argues that the same event – the 
Gallipoli campaign – is remembered and commemorated in Australia and New Zealand but ignored / forgotten in 
Ireland and Britain. While the campaign gives rise to a sense of nationalism in Australia and New Zealand, it is for 
the same reason it is conveniently forgotten by the Irish and the British. A candidate could profitably use this source 
to comment on how and why some events in the past are ‘forgotten’. 
In Source I, the Auckland War Memorial Museum image could allow a candidate to appreciate another way we 
remember the past. As its title suggests, it was built as a public reminder of those who had been engaged in  
World War I. A candidate could remark on the architectural choice, the clear references to a distant past, and the 
function of museums as a place where memories of the past are collected. There is an obvious connection to 
Adam Hochschild’s account of the role of museums as a place of remembrance in Source N. 
In Sources J1 and J2, both articles report the response to challenges made to Anzac Day commemorations in 
Australia and Titahi Bay, near Wellington. In Source J1, Joss Cooper’s article in The Daily Telegraph offers a 
candidate the chance to note the anger that results from a Muslim woman’s suggestion that perhaps there are 
other significant events that need to also be remembered. The depth of anger could indicate that some ‘memories’ 
are too sacred to be challenged. In Source J2, Simon Collins’ article in the New Zealand Herald indicates that 
Anzac Day in this country has a position in people’s memories that is fixed and does not allow for any cultural 
divergence. A candidate could argue that remembering is a sacred duty in a secular society. Both sources illustrate 
how Anzac Day and its significance can be questioned and defended. 
In Source K, Bain Attwood’s extract from an Oxford University Press blog discusses the defacing of Cook’s statue 
in Sydney, Australia. A candidate might note the way other events are also to be remembered in traditional ways. 
To do otherwise or to challenge orthodoxy is to meet opposition from establishment figures.  
In Source L1, Iris Chang’s account tells of her Chinese American parents doing all they could to ensure that she 
remembered the atrocities that were carried out in the Chinese city of Nanking during the Sino-Japanese War. 
However, while she did remember this event, she could find little evidence of it in her library – her remembering 
was personal. In Source L2, pages from a Whitcombe and Tombs school textbook show evidence of how an 
education system could ensure that past events, and their interpretation, could be remembered in ways that today 
we might challenge as inaccurate or simplistic. In Source L3, the image of Governor Grey’s statue could enable a 
candidate to note other ways in which the past is remembered: through place names and through the way in which 
memories of indigenous people are erased from the literal and figurative landscapes. A candidate familiar with a 
narrative of the war in the Waikato might question whether such a public tribute to Grey is consistent with a present 
understanding of his role in this conflict. An obvious comparison could be made to the hagiography of Source L2 
and recent events where this statue was defaced. A connection could be made to the defacing of the statue of 
James Cook in Australia in Source K, and how statues both reflect the attitudes of people in the past – how they 
then remembered people and events – and how in remembering the past in the present we can also revisit the past 
and see it differently. Attitudes to Sir George Grey’s statue are the focus of a revisiting of the past and an appraisal 
of his role. A candidate could link this source with that of the extract from the school textbook in Source L2 and 
make a comment on how the contribution made by significant figures in our history can be revised, and not 
necessarily in a positive manner, i.e. how they were viewed in the past differs to how they are viewed in the 
present. 
In Source M1, Danny Keenan’s adapted essay on the growing importance of oral history relates its importance to 
the way in which Māori remember the past and its importance in ensuring that events in the past continue to be 
viewed and understood through a Māori perspective. In Source M2, the Te Papaiouru (a marae) image could be 
used by a candidate to examine the different ways different cultures remember the past and as an opportunity to 
build on Keenan’s essay and the way in which the past is remembered by Māori: that a visual depiction of the past 
– the carvings on the exterior of the wharenui – has a validity. 
In Source N, Adam Hochschild’s recent article discusses the role museums can play in remembering and 
forgetting aspects of the past. Museums are being targeted by protesters to present a more balanced and accurate 
account of the past from different viewpoints. 
In Source O, Brian Rudman’s column in the New Zealand Herald argues for a better and more informed 
understanding of the ‘past’ we celebrate through public holidays and memorials such as a proposed museum to 
honour the memory of ‘Kiwi Bravehearts’.   
In Source P1, Jock Phillips’ adapted essay on the New Zealand Centennial Exhibition comments on the focus of 
the exhibits and the celebrations that marked the commemorations, and he reflects on what was remembered and 
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what was forgotten. A candidate could find elements in his essay that would enable an extended response to the 
essay question. In Sources P2 and P3, images from the New Zealand Centennial Exhibition, both of women, could 
be used by a candidate to comment on how women were perceived / remembered at a time of national 
celebrations.   
In Source Q, Elena Ferrante’s article in the New York Times is adapted from an essay written by the Italian 
novelist about the importance and role of women in the narrating of stories. She claims that men have for too long 
had the dominant voice. A candidate could make a connection between narratives of the past written by men, and 
the growing power of women, who, Ferrante implies, will ensure that their voices will be heard by stating “the 
silence of the past is no more”. 
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Skill 1: Historical ideas and argument 
The candidate must analyse and think critically about key ideas relevant to the historical context(s) and setting(s) 
and demonstrate an ability to use those ideas in their own substantiated argument on history is a narrative of 
remembering and forgetting. 
The candidate must refer to the sources and add their own knowledge in order to acknowledge ideas that arise 
from the context. Such ideas could include: 
• a broad, deep, and balanced understanding of how the narration of a particular history can include or exclude 

specific voices 
• how the idea of history as a narrative could be challenged  
• the different and various ways in which the past is remembered: the mechanisms of remembering, and forgetting 
• the reasons why one account of the past could be forgotten but another account could be remembered 
• the way that challenges to a ‘remembered’ past are met; the ‘orthodox’ and ‘unorthodox’ narratives of the past. 
The candidate will be able to advance their argument clearly, fluently and logically. 
 
Skill 1: Performance descriptor  

Use a highly developed knowledge to analyse and think critically about key historical ideas, and to develop an 
argument that demonstrates an understanding of a complex historical context(s) and setting(s) within an effective 
writing format. 
 
Explanatory notes 
(1) A candidate who gains a 7 or an 8 for this skill will demonstrate that they have used their perceptive and 

insightful understanding of the key ideas through an informed understanding of the context. This understanding 
will be conveyed in an argument that is sophisticated and substantiated, demonstrating breadth, depth, and 
balanced coverage. A candidate who gains an 8 will have integrated their analysis of key ideas within the 
structure of their argument in a more sustained, logical and clear manner than a candidate who gains a 7.  

(2) A candidate who gains a 5 or a 6 for this skill will have a highly developed understanding of the key ideas, 
communicated in a logical and convincing argument that demonstrates an informed understanding of the 
context. A candidate who gains a 5 will provide some explanation of key ideas within the context of a structured 
argument but may lack clarity, or their argument is not consistent in its development. 

(3) A candidate gaining a 3 or a 4 will have identified some of the key ideas within the context of a relatively simple 
argument. To gain a 3, key ideas will be identified but not developed and / or a relatively simple argument has 
been constructed in response to the question; whereas a candidate who gains a 4 will have attempted to 
explain the key ideas within the context of a response to the question. 

(4) A candidate who gains a 1 will not identify any key idea(s), nor respond to the question; while a candidate who 
gains a 2 will have attempted to identify key idea(s) without responding to the question. 
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Skill 2: Synthesis 
The candidate must integrate the ideas from the sources and their own content knowledge to communicate their 
argument effectively. (See possible ideas and content for Skill 1).  
 
Skill 2: Performance descriptor  

Synthesise a highly developed understanding of the context with ideas drawn from both the resource booklet 
provided and a candidate’s own knowledge of complex historical contexts within the structure of a substantiated 
argument. 
 
Explanatory notes  

1. A candidate who gains a 7 or an 8 for this skill will have synthesised their highly developed knowledge with 
ideas in the sources with insight. A candidate who gains an 8 will have integrated in a more sophisticated 
manner. 

2. A candidate who gains a 5 or a 6 for this skill will synthesise a highly developed knowledge with ideas from the 
sources. A candidate who gains a 6 will show a balanced integration of their own knowledge with the sources. 
A candidate who gains a 5 will show a clear, informed integration that may not be consistent or clearly 
expressed. 

3. A candidate who gains a 3 or a 4 will have integrated ideas from the sources and their own knowledge. A 
candidate who takes a source-by-source approach and does not integrate the sources and their own 
knowledge, will get a maximum of a 3. A candidate will have integrated some of their own knowledge to gain a 
4.  

4. A candidate who gains a 2 will have attempted to integrate their own knowledge with ideas from the sources. A 
candidate who gains a 1 will not have integrated their own knowledge. 
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Skill 3: Historical relationships  
The candidate must refer to the sources and add their own knowledge in order to demonstrate an awareness of 
some of the following historical relationships in the context of attempts to measure the past in particular ways. 
• Cause and effect: A candidate could discuss the ways in which the consequences of various events might help 

create a particular memory shared collectively – or examine other ways in which the relationship between cause 
and effect can influence a particular way of remembering and / or forgetting.  

• Continuity and change: A candidate might discuss the extent to which history has been narrated and who has 
been responsible for the narration may change over time, as well as the extent to which they remain the same. A 
candidate could remark on what we no longer consider important enough to ‘remember’ and / or forget.  

• Past and present: A candidate might ask the following questions in relation to different historical interpretations: 
- how what might seem certain and valid in one era can be seen differently in another 
- how events and issues in the past can be revisited and reshaped to meet changing perspectives. 

• Specific and general: A candidate might refer to sources that emphasise individual stories and the impact of an 
event on history. A candidate could take into consideration the problem of looking at singular events to measure 
and support ideas about historical contexts.  

• Patterns and trends: A candidate could note that several sources reflect the way in which patterns and trends 
can be used to argue both for and against a particular hypothesis. The candidate could consider that there is a 
trend towards a more inclusive narrative of our history or note there is a pattern of an agreed view of the past, but 
that there is also a growing willingness to challenge the received interpretation of a national history. 

• Perspectives: A candidate might refer to a range of sources to demonstrate how different people might view 
particular events. A candidate could take into consideration that these perspectives might be shaped by cultural, 
ethnic, economic, and political factors. 

 
Skill 3: Performance descriptor  

Evaluate historical relationships, such as cause and effect, continuity and change, past and present, patterns and 
trends, and specific and general.  
 
Explanatory notes 
1. A candidate who gains a 7 or an 8 for this skill will have demonstrated an insightful understanding of historical 

relationships through the convincing use of examples from their own knowledge. An appreciation of the 
complexity of historical relationships will be needed for an 8. 

2. A candidate who gains a 5 or a 6 will have a highly developed understanding of historical relationships and will 
have brought to their argument examples from their own knowledge. A candidate who lacks clarity of 
explanation will gain a 5. 

3. A candidate who gains a 3 or a 4 will have accurately identified some of the historical relationships and 
attempted to develop their significance. A candidate who gains a 3 will have attempted to explicitly identify 
particular relationships but been unable to develop an understanding of their significance. 

4. A candidate who gains a 2 is likely to have identified two or more historical relationships without being able to 
develop them any further. A candidate who gains a 1 will have identified a historical relationship without 
developing that relationship any further. 
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Skill 4: Judgement 
The candidate must refer to the sources and add their own knowledge to make judgements about the nature of 
evidence. Ideas could include: 
• Commenting on the extent to which images or visual texts can be used to create or perpetuate particular ideas, 

but how such images could be seen as ‘unreliable’. A candidate could move beyond a discussion of ‘reliable’ by 
arguing the importance of images to perpetuate particular prejudices or enhance particular opposing positions. 

• Commenting on the specificity of particular contexts in the source selection. A candidate could argue that there is 
a focus on a New Zealand history and that, in order to effectively argue a particular position, relevant material 
needed to be included: how a narrative of the past might differ in other countries – one source does deal with 
examples of European history, but an argument could be developed around the importance of understanding 
how our own history and its narrative and its willingness to forget ‘inconvenient’ truths differs from, or is similar to, 
the histories of Europe. A number of sources have a New Zealand context and a candidate could see this as a 
justification of the importance of an understanding of their own history and the relevance of this notion of 
narrating a history of remembering and forgetting – or argue that a discussion of history should not be limited by 
nationalism: the essential ideas embodied in history are universal and need to be acknowledged as such.  

• Questioning the inclusion of Source O, which appears not to have the academic / professorial authority of earlier 
sources; that a source written for a general audience might lack the credence necessary for an examination of 
perspectives / views in examining the essay question. 

• Referring to the sources and adding their own knowledge to make judgements about the strengths and 
limitations of historians’ narratives. 

• Comparing and contrasting the views of different historians that emerge from their arguments about how attitudes 
towards history as a narrative have changed over time. 

• Examining the way in which a number of the sources support arguments made by other historians and how ideas 
mentioned in one source are developed in another. 

• Commenting on how a number of the sources are linked by the same idea(s) and how the impact of that pattern 
may affect discussions of reliability. 

 
Skill 4: Performance descriptor 
Judge the reliability and usefulness of historical evidence and evaluate the strengths and limitations of historians’ 
narratives. 
 
Explanatory notes 
1. A candidate who gains a 7 or an 8 will make perceptive judgments about the historical narratives / writers’ 

views, and the nature of historical evidence in the sources provided. They will bring in their own knowledge to 
make these judgements. The perceptive judgements need to be sustained and may emphasise narratives 
more than the nature of evidence, or vice versa. A candidate who gains an 8 will have been able to 
demonstrate the complexity of “sophisticated”. 

2. A candidate who gains a 5 or a 6 will make highly developed judgements about the historical narratives / 
writers’ views, and / or the nature of historical evidence in the sources provided. They will bring in their own 
knowledge to make these judgements. A candidate who gains a 6 will show more critical analysis, whereas a 
candidate who gains a 5, might refer only to the sources in the paper, but they actively engage with the 
material even if in the process some clarity might be lost. 

3. A candidate who gains a 3 or a 4 must accurately use the historical narratives / writers’ views, and / or make 
some simple judgements about the nature of historical evidence in the sources provided. A candidate who 
gains a 3 must have made ONE valid judgement about either a source or historian / writer’s view, whereas a 
candidate who gains a 4 offers more than one valid judgement. These valid judgements are likely to use 
phrases such as “limitation”, “reliability”, “validity”, “usefulness”, “bias”, “propaganda”, “selection”, “appropriate”, 
“representative”, etc. 

4. A candidate who gains a 1 or a 2 has referred to historical narratives / writers, and / or has attempted to make 
a judgment about the sources. One valid attempt at a judgement will gain a 2; a glimmer of an attempt will gain 
a 1. 
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Historical ideas and argument (Skill 1) 
Analyse and think critically about key ideas relevant to 
the historical context and setting, by constructing a 
substantiated argument that is developed logically, with 
precision and clarity within an effective written format, 
by: 
• using a sophisticated and substantiated argument 

that is supported by a perceptive and informed 
understanding of key ideas (sustained),  
PD1 (8 or 7) 

• using a logical, convincing, and balanced argument, 
supported by a highly developed and informed 
understanding of key ideas,  
PD2 (6 or 5) 

• using a simple and explicit argument and the 
identification of key ideas,  
PD3 (4 or 3) 

• attempting to communicate an argument and / or 
attempting to identify key ideas,  
PD4 (2 or 1). 

Historical relationships (Skill 3) 
Evaluate historical relationships, such as cause and 
effect, continuity and change, past and present, 
specific and general, patterns and trends, and  
differing perspectives, by:  
• using perceptive understanding of historical 

relationships and convincing use of examples,  
PD1 (8 or 7) 

• using highly developed understanding of historical 
relationships with informed examples,  
PD2 (6 or 5) 

• identifying some historical relationships,  
PD3 (4 or 3) 

• attempting to identify historical relationships,  
PD4 (2 or 1). 

 

Synthesis (Skill 2) 
Use highly developed knowledge, historical ideas and 
skills to develop an argument that demonstrates an 
understanding of a complex historical context(s) and 
setting(s), by: 
• insightfully synthesising highly developed knowledge 

with ideas in the sources,  
PD1 (8 or 7) 

• integrating highly developed knowledge with ideas in 
the sources,  
PD2 (6 or 5) 

• integrating ideas from the sources with some 
knowledge,  
PD3 (4 or 3) 

• attempting to integrate ideas and a little knowledge, 
PD4 (2 or 1).  

Judgement (Skill 4) 
Judge the reliability and usefulness of historical 
evidence, and evaluate the strengths and limitations of 
historians’ narratives, by: 
• using perceptive judgements of narratives and the 

nature of evidence (sustained and sophisticated), 
PD1 (8 or 7) 

• using highly developed judgements of narratives 
and / or the nature of evidence,  
PD2 (6 or 5) 

• providing accurate use of narratives and / or making 
simple judgements about the nature of evidence, 
PD3 (4 or 3) 

• providing references to historical narratives, or the 
nature of evidence in the sources,  
PD4 (2 or 1). 

      
Cut Scores 

Scholarship Outstanding Scholarship  

17 – 24 25 – 32 

 
 


